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INTRODUCTION METHOD RESULTS & DISCUSSION

Problem solving is a fundamental skill in chemistry. Data collection TAs reflected on students who were receptive and resistant to the scaffold. We were able to categorise
Yet students have difficulties solving problems in their perspectives on student engagement with the scaffold into four distinct student profiles. Student
chemistry. These difficulties may be instructor- Semi-structure interviews with 7 TAs types are positioned along two axes: student’ problem-solving abilities (good or poor) and orientation
driven. Instructor-driven difficulties could stem towards the scaffold use (yes or no).
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